AMSP Summer Institute 
Clinton, TN

Monday 06/25/07
Activity #1-Brainstorm

	Why do you assess your students?
	How do you currently assess your students?

	· Starting Place

· Check for Understanding

· Check for preconceived notions and/or misconceptions

· Meet students at their level

· Zone of Proximal Development

· Challenge Students

· Accountability/State Mandated Testing

· Grading 

· Communication

· Inform Instruction

· Inform Students

· Pacing Curriculum
	· Short Quiz

· High-Stakes Tests

· Projects 

· Open Response

· Homework 

· Class Participation

· Journals

· Write-Ups

· Teacher Checks (inform instruction)

· Observations

· Self-assessment (cooperatively learning)

· Rubrics

· Research Papers

· Portfolio Pieces

· “Think-Link” Software

· “Star-Math”-Accelerated Software

· Benchmark Mini-Test


Session Target Goals
*Traffic-Light Card Sort Activity

Post-It Notes (large)—use color (red, yellow & green) dots to indicate knowledge of the following: 

1. Articulate differences between formative and summative assessment.

2. Recognize the impact of effective formative assessment.

3. Describe and provide examples of how to effectively use the 5 keys to quality assessment.

4. Use 3 guiding questions to ensure that students are informed and involved in the assessment process. 
Article: “New Assessment Beliefs for a New School Mission”

Author: Rich Stiggins
Phi Delta Kappan

Mistaken Belief 1: “High-stakes standardized tests are good for all students because they motivate them to learn” p. 23

Mistaken Belief 2: “It is the instructional decisions of adults that contribute the most to student learning and school effectiveness” p. 24
Mistaken Belief 3: “The instructional decisions that have the greatest impact on student learning are those made once a year” p. 25

Mistaken Belief 4: “Teachers and administrators don’t need to know about and understand the principles of sound assessment practice—the professional testing people will take care of that for us” p. 26

Activity #2—Card Sort—Formative & Summative Assessment
	Formative Assessment 
	Summative Assessment

	· During Learning
· Used by teachers to identify and respond to student needs
· Continuous
· Teachers, students and parents are the primary users
· Primary motivator: belief that success is achievable
· Purpose is to improve learning

· Examples: peer assessment, self-assessment, using rubrics with students, descriptive feedback

· Used to provide information on how to improve achievement
	· Examples: final exams, placement tests, state assessments, unit tests
· After Learning

· Periodic
· Teachers, principals, supervisors, program planners, and policy makers are the primary users

· Used to certify student competence

· Primary motivator: threat of punishment, promise of reward
· Purpose is to document achievement of standards
· Used to rank and sort students


**Formative Assessment is assessment for learning.

**Summative Assessment is assessment of learning.

Activity #3—Magnets

· Teacher Role Post-Activity Questions:

1. What do you “students know”?

a. They knew that magnets would attract some metals

b. They realized they needed to discuss the variables involved before testing

c. They knew to collect data and organize their findings in a chart

d. They knew they had to control all the variables except the one they were looking for
e. They wanted to start immediately without formulating a plan

f. They discovered that there is no linear relationship between number of weights and magnets

g. They found the arrangement of the magnets on the stick made a difference in the amount of weight held

2. How did you find out what they know?

a. Questioning

b. Explanation of Findings

3. What’s your evidence?

· Student Role Post-Activity Questions: 

1. What did you learn?

a. Magnetism does not increase proportionality as you increase magnets

b. The relationship is not linear

2. How do you know?

a. Data collected does not support a linear relationship
3. What feedback would you like from the teacher?
a. Teacher, is there a pattern?
b. Teacher, does stacking magnets in a particular way make a difference?
c. Teacher, what are the appropriate procedures to carry out the experiment?
Comments: 

♦Process is just as important as the product/results/findings of the activity

♦Important to know your target goals…what is it you want your students to get out of   

 doing the activity?

♦Balance of Openness and Structure is crucial to carrying out the activity/investigation

Five Keys to Quality Assessment

1. Identify Purpose

2. Clarify the Targets

3. Use Sound Design

4. Provide Effective Feedback

5. Involve Students

Three Guiding Questions

1. Where am I going?

2. Where am I now?
3. How do I close the gaps?

Activity # 4—Temperature

Temperature Probes—Vernier
Dry erase graphing boards-ETA

Q: What do you want students to know if you they are to make predictions?
A: Initial Data Point
· Make prediction, hold up boards and share results with your neighbors for discussion

· What is the general shape of the graph?

· Why does the graph fall then rise?

· How did you label the independent and dependent variable?

· Did you include the appropriate units?

· Did you have a complete graph?

· Have students self-assess their graph, do they have a complete properly labeled graph?

· Would the graph have changed if the temperature(s) had been in degrees Fahrenheit rather than degrees Celsius?
· Is there a conversion from degrees Celsius to degrees Fahrenheit?

· Can you make an “M”-shape graph using the temperature probe?

· How can you improve your “M”-shape?

· What concept of temperature do you need to make a good “M”-shape?

· Should we as teachers “grade” practice?

· “We treat assessments as autopsies rather than physicals”

*Handout: Descriptive or Evaluative Feedback (light green and light orange)
D=descriptive feedback (offers information about the work, product, or performance relative to the intended learning)
E=evaluative feedback (sums up achievement and assigns a label; expresses a judgment)
X=neither descriptive or evaluative

	Good Job!
	E

	Sloppy work
	E

	How did you reach that conclusion? Where’s your data?
	D

	Proficient
	E

	(
	E

	Your calculations are accurate. Take another look at appropriate units for density.
	D

	C-
	E

	Excellent!
	E

	You need to try harder next time. You can do it!
	E

	The students at station two are ready for the lab; they have their books cleared and their safety glasses on. 
	D

	*
	E

	You need to label the x-axis, include units with your label, choose an appropriate scale, show the pints you plotted, and give the graph a title
	D

	81%
	D or E


*Handout (Binder-Red Section): Research on the Effects of Feedback on Student Learning—mathematics notebooks need back side
Group discussion on providing effective feedback: 
· When teachers substitute comments for grades students become more motivated/productive

· Be more specific with your students rather than the “do your best” standby phrase

· Students need to be exposed to both “good” and “bad” work
Video Clip: Segment from “Shirley Valentine”

Summary: Review the five keys to quality assessment along with the three “guiding” questions—see “Determining Where I Am Now” handout; Peer Assessment; Self-Assessment; Shifts in Assessments; Self-Evaluation

AMSP Summer Institute 

Clinton, TN

Tuesday 06/26/07
Differentiated Instruction: The Basic Steps Towards Differentiating 
· Super Sleuth Activity
· How might you use this activity in your class?
· Pre-Summative Assessment
· Pre-Assessment for a class before beginning a unit
· Definition of Differentiated Instruction
· Differentiating instruction is doing what is fair for students. It means creating multiple paths so that students of different abilities, interests, or learning needs experience equally appropriate ways to learn.
· The term differentiated instruction came about to address the needs of gifted students (1972)
· Why do we need to differentiate?
· Different Interests
· Different Levels of Readiness
· Different Ability Levels
· Different Cognitive Needs
· Teachers can differentiate according to content, process (making sense and meaning of content) and products (showing what is known and able to be done).
· Strategies to Make Differentiation Work
· Tiering
· Anchoring Activities
· Flexible Grouping
· Compacting Curriculum 
· Sample Lesson # 4—The Cost of Driving from Here to There--Tiered Instruction
· Tiering Options:
· Basic Learners
· Give an easily calculable route; use map quest to get mileage; 

· Grade Level Learners
· Measure using scale on a map
· Advanced Learners
· Let students research hybrid car versus regular car; flying versus driving; biotech fuel versus regular fuel
· What kind of problems might you run into when using the tiering options?
· Students who are “gifted” may not want the “challenging” problems
· Classroom management with groups of students working on different activities/assignments
· Graphing Your Skills Activity---We all have different needs
· Descriptions along Y-axis

· Outstanding

· Awesome

· Fantastic

· Good 

· Fair

· Okay 

· Mediocre

· Novice 

· Amateur

· Poor 

· Suck

· Activities along X-axis


· Writing 

· Communication

· Math 

· Spelling

· Mechanics

· Golf

· Cooking

· Anchoring Activities

· Activities that a student can do after completing an assignment or when the teacher is busy with other students

· Flexible Grouping

· Groups should not be static

· Heterogeneous grouping is not always the best grouping strategy

· Ebb & Flow Experiences (Tomlinson): Individual(Small Group(Whole Group(Individual(Small Group(Whole Group(…..

· Clock assignments for groups
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